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Distance Learning
Student Work Packet
Grade 5 – The Universe
ELA: Week 1
Unit Overview: You have learned about the Solar System and all of its elements by
analyzing the Sun’s impact/influence the effect of the Big Bang, and how it created the
galaxies and our Solar System.
Distance Learning Summary: In this distance learning unit, students will explore the Solar
System and all of its elements by analyzing the Sun’s impact and influence specific to the
earth’s rotation around the sun and the daylight experience on earth. In the next three
weeks, you will engage with texts to investigate and write about the following line of
inquiry:
How does the earth’s rotation around the sun impact daylight hours on any given day
of the year?
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Grade 5
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Day One
Accessing Prior Knowledge and Asking Big Questions
Objective: Read the texts titled “Sunrise, Sunset…Or Not?” and “Morning Sunshine!” to begin your research on your line
of inquiry, How does the earth’s rotation around the sun impact daylight hours on any given day of the year?
Focus Question: Explain the relationship between the sun and the earth’s season changes.
Directions:
£
List what you already know about the solar system and the sun.
£
Use the 5 W’s to ask clarifying questions about the earth’s rotation around the sun.
£
Read the text to get the gist.
Exploring My Prior Knowledge: What do I already know about this topic?

Q1:

Q3

Asking Questions: What do I want to know about this topic?
Q2

Q4

Question Stem Bank
SY2019-2020

5 W’s and How Question Words

What, Where, When, Why, Who, How
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Day Two
Reading Closely
Objective: I can reread and annotate my texts using the annotation key below to help me identify key details for the
focus question and support my understanding of my topic.
Directions:
£
Reread your texts.
£
Annotate your texts using the annotation key below for major points, key words, and phrases to support you in
answering the focus question: Explain the relationship between the sun and the earth’s season changes.

Annotation Key
Underline the major points.

Circle any keywords or phrases that are confusing or unknown.
? (Question Mark) shows questions that you have during the
reading. Write the question in the margin.

Margin Notes show clarifying statements in the margins.
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Day Three
Answering Questions
Objective: I can use my text annotations to help me answer my questions from Day 1 and use key details from the text to summarize what I learned about the
sun and its relationship with the earth’s season changes.
Directions:
£
Go back to Day 1 to find your questions about what you wanted to know about the earth’s rotation around the sun.
£
Write your answers in the table below.
£
Use your annotations to help you answer your questions and to complete your summary.

Questions
Q1:

Q2:

Q3:

SY2019-2020

Evidence from “Sunrise, Sunset, Or Not”

Evidence from “Morning Sunshine”

Q4:

Other
interesting
facts

Summary
of What
I’ve
Learned
(Consider
the 3W’s of
What,
Where,
When, and
how when
completing
your
summary)
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Day Four

Planning for Your Project

Objective: I can use details I gathered in my notes and annotations to begin planning my project.
Directions:
£ Read each writing choice from the product menu below.
£ Choose one writing product you wish to complete.
£ Take a look at the product choice examples below the choice menu to help you visualize what your final project
may look like.
Research Simulation Product Menu
Product
Choice

Write a how-to-guide on steps
people can take to be
successful with daylight saving
time. Be sure to use
information from your texts in

Use materials found at home to
create a diagram showing the
earth’s rotation around the sun
that align with the seasonal shifts.

Example of How to Guide

Diagram Example

your guide.

Write a report about the sun’s
influence on the earth. Be sure to
include information about the
role the sun plays on making life
possible on earth, as well as
details that address the daylight
hours at different points of the
earth’s rotation.
Report Example

Go to the next page to continue planning and organizing your project
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Day Four

Planning your Project

Directions:
£ Complete the note-catcher below to support you with identifying the evidence you will use to complete your task.
£ Using the evidence you have gathered, choose one of the Multi-Paragraph Outlines provided on the next 2 pages.
£ Be sure to:
£ Write your claim statement
£ Plan your introduction
£ Plan your main idea section
£ Plan your conclusion
Guiding Questions
What is your product
task asking you to do?
Which text(s) are you
going to use?

Which evidence from
the text will you use?
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Note-Catcher

Grade 5
Distance Learning Week 1
The Universe

(Option A) Multiple-Paragraph Outline (4 Paragraphs)
Name:

Date:

Topic:
Claim Statement:

Main Idea
¶ 1 Introduction

Details

(Be sure to
include your
claim statement)

¶2

¶3

SY2019- 2020

¶4
Conclusion

SY2019- 2020

(Option B) Multiple-Paragraph Outline (4 Paragraphs)
Introduction
Thesis/Claim - Write an opinion statement about an important idea.

Supporting Idea 1

Supporting Idea 2

Supporting Idea 3

Topic Sentence _________________

Topic Sentence _________________

Topic Sentence _________________

_______________________________

_______________________________

_______________________________

Evidence/Details

Evidence/Details

Evidence/Details

Conclusion - Restate the thesis/claim.

This
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Day 5
Drafting and Publishing Your Final Project
Objective: You will prepare and present your culminating project using your notes gathered over the course of the
week.
Directions:
£ Draft your final project, using the lined paper provided or your own materials found at home.
£ Use the checklist found below to edit and revise your work.
£ Publish your final project by presenting to a friend, or family member.
Fifth grade Informative Writing Checklist
Purpose: Reading Comprehension or Research
I answered all parts of the prompt fully.
I used information from credible print or digital resources.
I took notes and categorized the information.
I referenced my sources.
Organization (Written Expression)
I wrote to the appropriate audience.
I introduced my topic.
I grouped similar information together.
My writing is focused.
I used descriptive details.
My conclusion relates to the information I wrote.
Elaboration (Written Expression)
I used descriptive details.
I linked ideas with words, phrases, or clauses.
I included concrete words or phrases.
I used quotations to support my essay.
Language and Conventions (Writing)
I used capitalization, punctuation, and correct spelling.
I wrote sentences that vary in length and structure.
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You have successfully completed your research project!
*For additional opportunities to extend you learning see the list of enrichment opportunities
below.

*Enrichment Opportunities
Additional Reading & Writing Opportunities
•
•
•
•
•

Select a different product from the product menu found on Day Four, to write about your topic.
Read Coyote and the Star – https://www.readinga-z.com/books/leveledbooks/book/?id=224&lang=English
Read Go Away, Sun! – https://www.readinga-z.com/books/leveledbooks/book/?id=674&lang=English
Get Epic Books – Unlimited Books for Kids - https://www.microsoft.com/en-us/p/epic-unlimitedbooks-for-kids/9mx9g6fnszrt?activetab=pivot:overviewtab
Read “A Super Sun (And Why it Doesn’t Mean Summer Weather)” https://airandspace.si.edu/stories/editorial/supersun
Technology Enhanced Options (including Website Links)

Visit and View…
• YouTube Video - Day and Night - https://www.youtube.com/watch?v=AGhfawHAMT4
• YouTube Video - Earth’s Orbit and Rotation for Kids https://www.youtube.com/watch?v=KSS9SKqe3hw
• BrainPop Videos via Clever (Sign up for a free trial)
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Grade 5 Math
Learning Packet
Week 1
Name ___________________
1

Dear Students and Families,
We hope you are safe and healthy while you are out of school and learning from home! In
math, you will be reviewing, applying, and extending content from the school year.
This week you will be focused on the topic understanding the place value system. The table
below outlines how you might organize completing your math work for the week.
Day
1 - I can recognize that in a multi-digit number, a digit
in one place represents 10 times as much as it
represents in the place to its right and 1/10 of what it
represents in the place to its left.
2 - I can recognize that in a multi-digit number, a digit
in one place represents 10 times as much as it
represents in the place to its right and 1/10 of what it
represents in the place to its left.
3 - I can explain patterns in the number of zeros of the
product when multiplying a number by powers of 10
and explain patterns in the placement of the decimal
point when a decimal is multiplied or divided by a
power of 10.
4 - I can read, write, and compare decimals to
thousandths.
5 - I can use place value understanding to round
decimals to any place.

2

Activity
Measuring Weight
with Scale Task:
Pages 4-7

Time
30 minutes

Visual
Representation Task:
Pages 8-13

30 minutes

Marta’s Error Place
30 minutes
Value Task: Pages 1416
Number Comparison
Task: Pages 17-21
Finding “n” on the
Number Line Task:
Pages 22-23

30 minutes
30 minutes

If you need additional support with completing the activities, please use the following links:
Lesson 1 Help: http://bit.ly/3aO77EI
Lesson 2 Help: http://bit.ly/2W0xp2i
Lesson 3 Help: http://bit.ly/2TWaBOx
Lesson 4 Help: http://bit.ly/2TQNjta
Lesson 5 Help: http://bit.ly/38IUdpY

One key question you might want to explore this week is: How do we use place value in our
everyday lives?

3

Week 1 Day 1
Objective: I can recognize that in a multi-digit number, a digit in one place
represents 10 times as much as it represents in the place to its right and 1/10 of
what it represents in the place to its left.
Daily Fluency: Multiplication Problem Creation (5 min)
Using some dice or a random number generator (from your phone) or just pick
random numbers to create 10 multiplication problems for you to solve. You can
also place numbers 1-10 in a bag, shake, and pick the numbers to multiply. Make
sure that you are only using numbers from 1-12.

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

______ x _______ = __________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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5th Grade Math Week 1 Student Packet

Daily Task: (20 min)
a. Aaron has a digital scale. He puts a marshmallow on the digital scale and it
reads 7.2 grams. How much would you expect 10 marshmallows to weigh?
Why?

________________________________________________________
________________________________________________________
________________________________________________________
b. Aaron takes the marshmallows off the digital scale. He then puts on 10
jellybeans. The digital scale now reads 12.0 grams. How much would you
expect 1 jellybean to weigh? Why?

________________________________________________________
________________________________________________________
________________________________________________________
Sources: Great Minds Eureka Math,

5

Bridges in Mathematics,
and Illustrative Math

5th Grade Math Week 1 Student Packet

c. Aaron then takes off the jellybeans and puts on 10 brand-new pink erasers.
The scale reads 312.4 grams. How much would you expect 1,000 pink
erasers to weigh? Why?

________________________________________________________
________________________________________________________
________________________________________________________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,

6

and Illustrative Math

5th Grade Math Week 1 Student Packet

Exit Ticket:
Your friend calls you up asking for help on how to solve the task with Aaron
involving a scale. What could you tell them that helps without giving them the
answer? (5 min)

______________________________________
______________________________________
______________________________________
______________________________________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Week 1 Day 2
Objective: I can recognize that in a multi-digit number, a digit in one place
represents 10 times as much as it represents in the place to its right and 1/10 of
what it represents in the place to its left.
Daily Fluency: Multiplication Sprint (5 min)
Complete the following multiplication sprint and place the answer in the box to
the right on the next page.

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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5th Grade Math Week 1 Student Packet

Stop and Jot: What patterns did you notice when completing the sprint? How
did they help you with solving the problems faster?

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
Daily Task: (20 min)
Rachel drew a picture on graph paper.

She said, “In my picture, a big square represents 1. Since ten rectangles make a
big square, a rectangle represents 0.1. Since 100 little squares make a big
square, a little square represents 0.01. So, this picture represents 2.43.”
Is Rachel correct?
________________________________________________________________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Manny said,
I drew the same picture, but in my picture, a little square represents 1, so this
picture represents 243.
Is Manny correct?
_________________________________________________________________

d. Name some other numbers that this picture could represent. For each of
these numbers, what does a little square represent? What does a rectangle
represent? What does a big square represent? Explain. A place value
organizer is provided if you want to use it.
Hundreds

Tens

Ones

.

Tenths

Hundredths

Thousandth
s

___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Draw a picture to represent 0.047.

12

Exit Ticket: (5 min)
Historians estimate that there were about 7 million people on the earth in 4,000
BCE. Now there are about 7 billion! We write 7 million as 7,000,000. We write 7
billion as 7,000,000,000. How many times more people are there on the earth
now than there were in 4,000 BCE?

_________________________________________________________________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Week 1 Day 3
Objective: I can explain patterns in the number of zeros of the product when
multiplying a number by powers of 10 and explain patterns in the placement of
the decimal point when a decimal is multiplied or divided by a power of 10.
Daily Fluency: Draw and label rectangles to show all the factor pairs for each
number. Then write the factor pairs in the space provided. (5 min)

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Daily Task: (20 min)
Marta made an error while finding the product 84.15 × 10.

In your own words, explain Marta’s misunderstanding. Please explain what she
should do to get the correct answer and include the correct answer in your
response.

Answer: ___________________
Explanation:
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Exit Ticket: (5 min)
A. Explain why 0.4×10=4.
B. Explain why 3.4×10=34.
Draw pictures to illustrate your explanations.

0.4×10=4

3.4×10=34

___________________________ ___________________________
___________________________ ___________________________
___________________________ ___________________________
___________________________ ___________________________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Week 1 Day 4
Objective: I can read, write, and compare decimals to thousandths.
Daily Fluency: Solve each problem below using the partial products method
shown. (5 min)

Write a greater than, less than, or equal sign to complete each number sentence.
Try to complete each number sentence without doing the calculations.

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Daily Task: (20 min)
A. Which is greater, 0.01 or 0.001? Explain. Draw a picture to illustrate your
explanation.

___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
B. Which is greater, 0.03 or 0.007? Explain. Draw a picture to illustrate your
explanation.

___________________________________________________________________
___________________________________________________________________
__________________________________________________________________
Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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C. Which is greater, 0.025 or 0.052? Explain. Draw a picture to illustrate your
explanation.

___________________________________________________________________
___________________________________________________________________
__________________________________________________________________
D. Which is greater, 0.13 or 0.031? Explain. Draw a picture to illustrate your
explanation.

___________________________________________________________________
___________________________________________________________________
__________________________________________________________________
Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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E. Which is greater, 0.203 or 0.21? Explain. Draw a picture to illustrate your
explanation.

___________________________________________________________________
___________________________________________________________________
__________________________________________________________________
Exit Ticket: (5 min)
Isaiah is thinking of the number 9.52 in his head. Decide whether each of these
has the same value as 9.52 and discuss your reasoning.
a. Nine and fifty-two tenths

___________________________________________________________________
__________________________________________________________________
b. 9 + 0.5 + 0.02

___________________________________________________________________
__________________________________________________________________
Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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c. 9 ones + 5 tenths + 2 hundredths

___________________________________________________________________
__________________________________________________________________
d. (9 × 1) + (5 × 1/10) + (2 × 1/100)

___________________________________________________________________
__________________________________________________________________
e. 952 tenths

___________________________________________________________________
__________________________________________________________________
e. 952 hundredths

___________________________________________________________________
___________________________________________________________________

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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Week 1 Day 5
Objective: I can use place value understanding to round decimals to any place.
Daily Fluency: Use multiplication and division to find the secret path through each
maze. You can only move one space up, down, over, or diagonally each time.
Write two equations to explain the path through the maze. (5 min)

Daily Task: A number n is shown on the number line. (20 min)

1. The tick marks are evenly spaced. Label them.
2. What is n rounded to the nearest hundredth?
______
Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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3. What is n rounded to the nearest tenth?
______

Exit Ticket: Write the decomposition that helps you, and then round to the given
place value. Draw number lines to explain your thinking. Circle the rounded
value on each number line. (5 min)
a. Round 32.697 to the nearest tenth, hundredth, and one.

b. Round 141.999 to the nearest tenth, hundredth, ten, and hundred.

c. A root beer factory produces 132,554 cases in 100 days. About how many
cases does the factory produce in 1 day? Round your answer to the nearest
tenth of a case. Show your thinking on a number line.

Sources: Great Minds Eureka Math,
Bridges in Mathematics,
and Illustrative Math
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5th Grade U.S. History: Voting Rights for Women

What Did It Take for Women to Be Considered
“Equal” to Men?

Left: Public domain. Cover of the Report of the Woman’s Rights Convention. Seneca Falls Historical Society. Right: Miles Harvey,
Women’s Voting Rights. New York, NY: Children’s Press, 1996. All rights reserved. Reprinted by permission of Children’s Press an
imprint of Scholastic Library Publishing, Inc.

THIS WORK IS LICENSED UNDER A CREATIVE COMMONS ATTRIBUTION-NONCOMMERCIAL-SHAREALIKE 4.0
INTERNATIONAL LICENSE.
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5th Grade U.S. History: Voting Rights for Women

What Did It Take for Women to Be Considered “Equal”
to Men?

Directions and
Overview:

Standards:

This inquiry leads students through an investigation of the women’s suffrage movement as
an example of how different groups of people have gained equal rights and freedoms over
time. Through examining the role women played in society before the 20th century and the
efforts made by women to gain the right to vote, students will be prepared to develop
arguments supported by evidence that answer the compelling question “What did it take for
women to be considered ‘equal’ to men?” Subsequent inquiries could be developed around
other groups who have struggled to gain rights and freedoms, including, but not limited to,
Native Americans and African Americans.
5.6.4: Describe the 13th, 14th, and 15th amendments.
5.7.7 Identify the major goals of the Progressive Era.
D2.Civ.14: Illustrate historical and contemporary means of changing society.
D4.1: Construct arguments using claims and evidence from multiple sources.

Supporting Question 1

Supporting Question 2

Supporting Question 3

Who had voting rights in DC
when the United States was
founded?

What were the social roles of
women before the 20th
century?

How did women move from the
home to the political stage?

Daily Sources/Tasks

Daily Sources/Tasks

Daily Sources/Tasks

Day

1

Task/Source
Source A: Read excerpts
from the Declaration of
Independence and a
Timeline of DC Voters
Rights History to respond
to the discussion
questions.

Performance
Task
(Day 5 and 6)

Day

Task/Source

2

Source B: Analzye images
and complete a See Think
Wonder chart.

3

Source C: Read the
Fourteenth and Fifteenth
amendments to the US
Constitution and write a
paragraph describing
women’s roles in society
before the 20th century.

Da
y

4

Task/Source
Sources D and E: Analyze
the image bank: Susan B.
Anthony and women’s
rights and examine the
Nineteenth Amendment to
the US Constitution to
make a claim about how
women gained the right to
vote.

ARGUMENT What did it take for women to be considered “equal” to men? Construct an
argument that addresses the compelling question using specific claims and evidence.
EXTENSION Write a letter to Susan B. Anthony or Elizabeth Cady Stanton that describes how
women’s rights have progressed since the early 1900s.
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LEARNING PLAN CALENDAR

Week
Week 1

Day
1
2
3

Week 2
4
5
Week 3

6

Tasks
Source A: Read excerpts from the Declaration of Independence and a
Timeline of DC Voters Rights History to respond to the discussion
questions.
Source B: Analzye images and complete a See Think Wonder chart.
Source C: Read the Fourteenth and Fifteenth amendments to the US
Constitution and write a paragraph describing women’s roles in society
before the 20th century.
Sources D and E: Analyze the image bank: Susan B. Anthony and
women’s rights and examine the Nineteenth Amendment to the US
Constitution to make a claim about how women gained the right to vote.
Draft the argument paragraph in response to the Compelling Question.
Revise and edit the argument essay. If time allows, complete the
extension.

Page Numbers
p.4
p.5-8
p.9-11
p.12-15
p.16
p.16
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Supporting Question 1 – Day 1
Featured Source

Source A: Second Continental Congress, preamble to the Declaration of Independence, July 4,
1776 and Historical Timeline note regarding DC’s first city elections in 1802.

We hold these truths to be self-evident, that all men are created equal, that they are endowed
by their Creator with certain unalienable Rights, that among these are Life, Liberty and the
pursuit of Happiness.
Public domain. National Archives. http://www.archives.gov/exhibits/charters/declaration_transcript.html.

May 3, 1802: Congress grants the City of Washington its first municipal charter. Voters,
defined as white males who pay taxes and have lived in the city for at least a year, receive the
right to elect a twelve-member council.
Source: https://www.dcvote.org/fight-equality/washington-dc-historical-timeline-nations-capital

Discussion Questions:
1. Who was allowed to vote in the city of Washington in 1802?

2. Who likely did not have rights to vote in 1802?

3. How could a citizen of Washington in 1802 use the Declaration of Independence to argue for more voting
rights?

4

Supporting Question 2- Day 2
Directions
Featured Sources

Analyze the three images and complete the See Think Wonder chart on page 7.
Source B: Image bank: Social roles of women

Image 1
John Gilbert, wood engraving, Explication of Evening Prayer, at a Girl’s School, 1863.
Public domain. http://www.victorianweb.org/art/illustration/gilbert/7.html.
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Image 2
Unknown artist, magazine illustration showing home life, “The Centennial Exhibition—OldTime New England Farm-House,” Harper’s Weekly, July 15, 1876. Public domain. Library of Congress.
http://www.loc.gov/pictures/item/91722405/.

6

Image 3
Unknown artist, color lithograph of family life, Home Sweet Home, ca. 1880. Public domain.

Library of

Congress. http://www.loc.gov/pictures/resource/cph.3b53018/.

7

See Think Wonder Chart
See

Think

Wonder

Describe what you see in
each image..

Describe your thoughts
after looking at the
image…

Craft questions about
the image…

Image 1

Image 2

Image 3
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Supporting Question 2 – Day 3
Directions

Read the following sources and write a paragraph describing women’s roles in society before the
20th century.

Featured Source

Source C: US Congress, Fourteenth Amendment to the US Constitution, ratified July 9, 1868,
Fifteenth Amendment to the US Constitution, ratified February 3, 1870 and The 14th and 15th
Amendments Analysis

Fourteenth Amendment
SECTION 1. All persons born or naturalized in the United States, and subject to the jurisdiction
thereof, are citizens of the United States wherein they reside. No state shall make or enforce
any law which shall abridge the privileges or immunities of citizens of the United States; nor
shall any State deprive any person of life, liberty, or property, without due process of law; nor
deny to any person within its jurisdiction the equal protection of the laws.
NOTE: The full text of the amendment is available at: http://constitutioncenter.org/constitution/theamendments/amendment-14-citizenship-rights.

Fifteenth Amendment
SECTION.1.The right of citizens of the United States to vote shall not be denied or abridged by
the United States or by any State on account of race, color, or previous condition of servitude.
NOTE: The full text of the amendment is available at: http://constitutioncenter.org/constitution/theamendments/amendment-15-race-no-bar-to-vote.

The 14th and 15th Amendments Analysis
By Allison Lange, Ph.D.
Wentworth Institute of Technology
Three amendments passed after the Civil War transformed the women’s rights movement.
The Thirteenth Amendment, passed in 1865, made slavery illegal. Black women who were
enslaved before the war became free and gained new rights to control their labor, bodies, and
time.
The Fourteenth Amendment affirmed the new rights of freed women and men in 1868. The
law stated that everyone born in the United States, including former slaves, was an American
citizen. No state could pass a law that took away their rights to “life, liberty, or property.”
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The Fourteenth Amendment also added the first mention of gender into the Constitution. It
declared that all male citizens over twenty-one years old should be able to vote. In 1870, the
Fifteenth Amendment affirmed that the right to vote “shall not be denied…on account of
race.”
The insertion of the word “male” into the Constitution and the enfranchisement of African
American men presented new challenges for women’s rights activists. For the first time, the
Constitution asserted that men—not women—had the right to vote. Previously, only state
laws restricted voting rights to men. Elizabeth Cady Stanton wrote, “If that word ‘male’ be
inserted, it will take us a century at least to get it out.”
Activists bitterly fought about whether to support or oppose the Fifteenth Amendment.
Stanton and Susan B. Anthony objected to the new law. They wanted women to be included
with black men. Others—like Lucy Stone—supported the amendment as it was. Stone believed
that women would win the vote soon. The emphasis on voting during the 1860s led women’s
rights activists to focus on woman suffrage. The two sides established two rival national
organizations that aimed to win women the vote.
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SUPPORTING QUESTION: What were

INSTRUCTIONS: Read the Fourteenth and Fifteenth amendments to the US

the social roles of women before the
20th century?

Constitution and write a paragraph describing women’s roles in society before
the 20th century.

SS RUBRIC CRITERIA

STUDENT RESPONSE

ACCURACY

• Did I use specific and correct evidence?
• Do I show how some events caused others?
• Does my answer show my understanding of
the objective?
• Did I use Social Studies words correctly?
•
•
•
•
•
•
•

SOURCING
Who created this document? When?
Who was the intended audience?
What is its main point or argument?
What makes the source trustworthy?
Why did they write it?
What is the point of view?
What is the criteria for credibility?

CONTEXTUALIZATION

• What was going on when this document was
created?
• How did those events affect its creation?
• What are the historical, geo, economic, social,
and political perspectives?
• How does the time period explain what
happened and why?
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

CORROBORATION
What other texts appear during this time?
Agree/Disagree? Why/not?
Reliability?

DEVELOPMENT OF CLAIM
What was I trying to say?
Did I answer my own question?
Supporting evidence to my claim?
Are my ideas clear?

ORGANIZATION AND STYLE
Does it look/sound/feel right?
Is this my best work/effort?
Is my writing clear?
Does my format that support my arguments?
Did I use specific language?

CONVENTIONS
Did I proof read for spelling, punctuation and
syntax?
Did I use correct capitalization, verb tense,
and pronouns?
Does it sound right when I read out loud?
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Supporting Question 3 – Day 4
Directions

Analyze and annotate the images below by noting main ideas and key facts. After, move on to
work on Source E and then complete the task.

Featured Source

Source D: Image bank: Susan B. Anthony and women’s rights

Image 1: The first woman’s rights convention was held in July 1848. Left: Cover image of the
convention report. Right: Description of some of the events of the convention.
Left: Public domain. Cover of the Report of the Woman’s Rights Convention. Seneca Falls Historical Society. Right: Miles Harvey,
Women’s Voting Rights. New York, NY: Children’s Press, 1996. All rights reserved. Reprinted by permission of Children's Press an
imprint of Scholastic Library Publishing, Inc

12

Image 2: Portrait of Susan B. Anthony, pioneer crusader for the woman suffrage movement.
Photograph by Mathew B., Brady, Susan B. Anthony / Napoleon Sarony; Alfred S. Campbell.1870. Public domain. Library of Congress.
http://www.loc.gov/item/2012646556/.
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Image 3: Newspaper headline concerning Susan B. Anthony’s judgment of guilt. She was
arrested and tried for voting in the 1872 presidential election.
Public domain. Reproduced from Geoffrey C. War and Ken Burns, Not for Ourselves Alone. New York, NY: Alfred A. Knopf, 1999.”
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Supporting Question 3 – Day 4 (continued)
Directions

Read the Nineteenth Amendment to the US Constitution and use all souces to make a claim about
how women gained the right to vote.

Featured Source

Source E: The Nineteenth Amendment to the US Constitution (1919)

Nineteenth Amendment
The right of citizens of the United States to vote shall not be denied or abridged by the United
States or any State on account of sex.
NOTE: The full text of the amendment is available at: http://constitutioncenter.org/constitution/theamendments/amendment-19-womens-suffrage
Used with permission of the National Constitution Center.

MAKE A CLAIM
How did women gain the right to vote?
Mild: Women gained the right to vote by ___________________, _____________, and _________________.
Medium: Ultimately, women gained the right to vote through ___________________, _____________, and
_________________.
Spicy: By ___________________, _____________, and _________________, women ultimately gained the
right to vote.

__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
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Performance Task – Days 5 & 6
COMPELLING QUESTION

What Did It Take for
Women to Be
Considered “Equal” to
Men?

INSTRUCTIONS What did it take for women to be considered “equal” to men? Construct
an argument that addresses the compelling question using specific claims and evidence.
EXTENSION Write a letter to Susan B. Anthony or Elizabeth Cady Stanton that describes
how women’s rights have progressed since the early 1900s

SS RUBRIC CRITERIA

STUDENT RESPONSE

ACCURACY

• Did I use specific and correct evidence?
• Do I show how some events caused others?
• Does my answer show my understanding of the
objective?
• Did I use Social Studies words correctly?
•
•
•
•

REAL-WORLD CONNNECTIONS
Connections: Personal? Past? Present?
Why does it matter to us (today)?
Did I connect the big idea to an issue today?
How has my understanding of and answer to the
Compelling Question(s) show my deeper
understanding?

SOURCING
•
•
•
•
•
•
•

Who created this document? When?
Who was the intended audience?
What is its main point or argument?
What makes the source trustworthy?
Why did they write it?
What is the point of view?
What is the criteria for credibility?

CONTEXTUALIZATION

• What was going on when this document was
created?
• How did those events affect its creation?
• What are the historical, geo, economic, social, and
political perspectives?
• How does the time period explain what happened
and why?

CORROBORATION
•
•
•
•
•
•
•

What other texts appear during this time?
Agree/Disagree? Why/not?
Reliability?

DEVELOPMENT OF CLAIM
What was I trying to say?
Did I answer my own question?
Supporting evidence to my claimm
Are my ideas clear?

ORGANIZATION AND STYLE
•
•
•
•
•
•
•
•

Does it look/sound/feel right?
Is this my best work/effort?
Is my writing clear?
Does my format that support my arguments?
Did I use specific language?

CONVENTIONS
Did I proof read for spelling, punctuation and
syntax?
Did I use correct capitalization, verb tense, and
pronouns?
Does it sound right when I read out loud?

16
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Grade 5 Science: Week 1
Dear Students and Families,
We hope you are safe and healthy while you are out of school and learning from home! In science, you will be reviewing, applying, and extending
content from first semester. This week you will be focused on the topic Observing the Stars from Unit 1: Observing Our Sky. The activities described
below should be spread out throughout the week, but you can decide how best to organize your work. We recommend that you spend 20 minutes
each day working on the Mission Log and Action Plan and 20 minutes per day working on activities that extend science learning and reinforces
math/literacy skills and practices. Screenshots of handouts are included here, while full page versions of handouts are located at the end of the
packet.

Part 1: Mission Briefing (Review)
During the first part of the week, you will review content from each of topic in the unit and apply it to a mission.
a. Read the Mission Briefing below:
Your town wants to build a state-of-the-art planetarium combined with a thrill ride to attract tourists from all over the area. They want the
planned “space experience” to be in 4-D with events seemingly happening right next to the visitors, making them not only see visual images
but also feel as if they are flying into space, rotating like a planet, and revolving like Earth around the Sun. Viewers will feel a little of the heat
of the scorching Sun and the coldness of space. The town wants people to have an incredible experience and, at the same time, learn
something about the objects in our sky. Your mission is to help design an amazing space-experience show.
b. Review and complete the activities on the following student worksheets:
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Science Independent Learning

Part 2: Mission Log (Explanation)
After you complete the Part 1, you should move on to the Mission Log (below). The Mission Log summarizes what you should know and invites you to
record your science knowledge. Questions are included to guide your work.
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Part 3: Math Connections (Extension)
In order to add some variety to your work, you will also complete the selected Math Connections activity below:
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Observing the Stars
Think about the night sky. What can you see? Stars might be one of the first things to
come to mind. There are too many stars for scientists to count them all. There are
probably billions and billions of stars in the universe.
Looking at the stars in the night sky, sometimes it is difficult to tell which ones are
closer to Earth and which ones are farther away. Sometimes it is easy to forget the
closest star to Earth, because it is only visible during the day—the Sun.
Why does the Sun look so different from other stars in the sky? Is it so much bigger
or so much brighter? What do you think?
A star is an
object in the sky
made of hot
gases—so hot
that they glow
with light!

The Sun is so big
and bright because
it is so much closer
to Earth than any
other star in the
universe.

Size and Distance
Scientists often describe a star’s size by comparing it to the size of the Sun. The
radius of the Sun is the distance between the middle of the Sun and its edge. The
Sun’s radius is called 1 solar radius. A star with a measurement of 0.75 solar radius
is three-fourths the size of the Sun.

VY Canis
Majoris

radius

radius - the distance from the center of a
sphere to its surface

Sun

The size of stars can appear larger if they are closer to Earth than other stars.
Although the Sun appears much larger than the stars we see at night, it is not the
largest star. The farther away a star is from Earth, the smaller it will appear. A star
that is very far away from Earth will appear dimmer than a star that is closer to Earth.
This is true even though the farther star may actually be the brighter star. The Sun is
the closest star to Earth, which makes it appear to be the largest and the brightest.
1

Observing the Stars
It is easy to think of our Sun as being a really big star, because it is so big compared
to Earth. Also, it seems so much bigger than all the other stars in the sky. Actually,
our Sun is a medium-sized star. The picture below shows the size of our Sun
compared to one of the largest stars, VY Canis Majoris (if you could put them side by
side). You can see that our Sun is not nearly as large as it appears when we are
looking at it from here on Earth. The Sun looks so much larger because it is so much
closer to us than VY Canis Majoris.

Sun
VY Canis Majoris
Because stars are so far apart, we have a special
unit of distance we use to measure them. The
distance of a star from Earth is measured in
light-years. A light-year is equal to the distance that
light travels (through space) in 1 year. A light-year is
equal to about 5,878,499,810,000 miles, or
9,500,000,000,000 km. Can you see why it is easier
to measure in light-years? A light-year is huge!
VY Canis
Majoris

What is a light-year?
It is the distance light can
travel, when moving in a
straight line, in 1 year.
The universe is so big
that distances are easier
to measure in light-years.

The Sun

VY Canis Majoris

Distance to Earth

149,600,000 km
(0.1496 billion km)

~ 4,900 light-years
(46,550,000 billion km)

Solar Radius

1 solar radius

> 1,800 solar radii

2

Observing the Stars
Look at the table below, which shows information about four different stars. Use the
table to answer the questions that follow.

●
●

Star

Distance in Light-Years

Sirius

8.6

Alpha Centauri

4.3

Betelgeuse

1,400

Achernar

69

Which star looks the brightest from Earth? How do you know?
Rank the stars in order from brightest to dimmest when viewed from Earth.
How did you figure out the order?

We use telescopes to see objects in space. You can construct your own telescope
to observe the stars in the night sky.
Here are the materials you will need:
2 Lenses of different strengths
1 Paper towel roll
1 Sheet of black construction paper
Tape
Steps
1. Roll your sheet of construction paper into a tube similar to the paper towel roll.
Use tape to keep the paper in a rolled-up position.
2. Take one of your lenses, the one weaker in strength, and carefully tape it to
the end of the rolled-up sheet of paper. This will be your eyepiece. The
eyepiece is the side you will look into.
3. Take your stronger lens and tape it to one of the ends of the paper towel roll.
4. Put the rolled-up construction paper inside the other end of the paper towel
roll.
5. You now have your own telescope! Have fun observing the night sky!
3

Bundle 2: Observing Our Sky

Mission Log
Anchoring Phenomena
How can a planetarium be designed in which people learn about space and the effects of
gravity, rotation, and orbiting?
Mission Briefing
Your town wants to build a state-of-the-art planetarium combined with a thrill ride to attract
tourists from all over the area. They want the planned “space experience” to be in 4-D with
events seemingly happening right next to the visitors, making them not only see visual
images but also feel as if they are flying into space, rotating like a planet, and revolving like
Earth around the Sun. Viewers will feel a little of the heat of the scorching Sun and the
coldness of space. The town wants people to have an incredible experience and, at the
same time, learn something about the objects in our sky. Your mission is to help design an
amazing space-experience show.
●
●
●

What types of objects in the sky should the planetarium show?
How could the seats move in order for viewers to feel the motion of planets and the
pull of gravity?
How can people’s five senses be included in the show?

1

Bundle 2: Observing Our Sky

Class Mission Log
Information Gained
Observing the Stars
Which star is closest to us?

Connection to Mission
Observing the Stars
What experience could be designed that would help viewers
understand why stars don’t look the same?

Why doesn’t each star in our sky appear the same way?

Objects in the Sky
What causes the Moon to look different throughout the
month?

Objects in the Sky
Draw an example of what could be included in the space
planetarium that would help people understand the changes
in space due to Earth’s orbit around the Sun. Include arrows
to show the direction of motion.

Why do the Moon and stars appear at different positions
during different times of the year?

2

Bundle 2: Observing Our Sky

Class Mission Log
Information Gained
Earth’s Rotation
What pattern can be seen due to Earth’s rotation?

Connection to Mission
Earth’s Rotation
How can you show people that it is not the Sun that moves
across the sky, but instead it is Earth’s rotation that makes it
look like the Sun moves?

Why do shadows change their length during the day?

Gravity
What does Earth’s gravity do?

Gravity
How could you introduce the visitors to gravity?

What is an example that shows that gravity exists?

3

Observing the Stars (B)

1. There are many visible stars in our night sky. One (1) light-year equals
approximately 6 trillion miles (6,000,000,000,000 miles). Use the table below to
calculate how far the following stars are from Earth. Use the given light-years for
each star to figure out the miles, then convert miles to kilometers. There are 1.6
kilometers in every mile, and for every 1 kilometer, there are 1,000 meters.

Use the table to answer questions 2–3.
2. If astronauts were to travel in a spaceship to Sirius A and back, how many miles
would the astronauts travel?
________________________________________________________________

1

Observing the Stars (B)

3. To prepare for the astronauts’ trip to Sirius A, the engineers need to determine
the amount of fuel needed for the trip there and back. The engineers know that
they need 1,000 gallons of fuel for each 5,000 miles the spaceship travels. How
many gallons of fuel will the spaceship need for the trip to Sirius A and back?
________________________________________________________________
________________________________________________________________
4. Find the number of meters for each of the following decimals. Note that meters
may also be shown with the abbreviation m, and kilometers may be shown with
the abbreviation km. When converting to meters, do you move the decimal to the
left or the right of the given number?
a. 3.52 km

__________________________ m

b. 6.78 km

__________________________ m

c. 24.29 km

__________________________ m

d. 0.528 km

__________________________ m

e. 754.79 km __________________________ m

2

Observing the Stars (B)

5. Find the number of meters for each of the following decimals. Note that
centimeters may also be shown by the abbreviation cm, and meters may be
represented by the abbreviation m. When converting to meters, do you move the
decimal to the left or the right of the given number?
a. 3.52 cm

__________________________ m

b. 6.78 cm

__________________________ m

c. 24.29 cm

__________________________ m

d. 0.528 cm

__________________________ m

e. 754.79 cm __________________________ m
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Entropy Cornerstone (3-5)
Week 1: Obscured Art

A. Create or position an everyday item (vase, stapler, etc.) on a table so that it is obscured, fully or
nearly fully. (Potential ways to obscure the object: cover some or all of the object with paper,
carboard, painter’s tape, water, Play Doh, or another substance to change the texture/sheen;
use overly dim or bright lighting; move it under furniture or in some other place where you can’t
get close to observe; etc.). Examine the ‘obscured’ item by walking around it. How does covering
the work change what you see of the art? Explain your thoughts and write them in your artwork
log below.
B. After discussing and writing about the obscured object, draw the object in the artwork log.

Week 1.A: Obscured Art- Write about the obscured art and how that changed the art/item.

1

Entropy Cornerstone (3-5)
Week 1.B: Obscured Art- Draw the obscured art/item.

2

Entropy Cornerstone (3-5)
Week 2: Things Fall Apart
View a clip from Andy Goldsworthy’s “River and Tides” film:

https://www.youtube.com/watch?v=f7sZv4_0Fxg. Notice how at 1 minute, 43 seconds into the clip, you
see Goldsworthy creating a piece of art out of branches that subsequently collapses. Discuss and write:
what is your reaction to this work? How is this creation different from other types of art?

Week 2: Write an opinion of the artwork made out of branches that then collapses.

3

Entropy Cornerstone (3-5)
Week 3: Nature Walk

After considering the work and materials used by artists like Robert Smithson, take a nature walk with
an adult. Look for signs of art, both natural and manmade. Consider walking through areas both full of
nature (perhaps your yard, a garden, or local park) and areas that are almost completely manmade.
How does the presence of nature or natural objects change the feeling of a space? Allow for periodic
stops so that you can document the experience through observational drawing, note taking, and/or
photography. Pay attention to shape, color, texture, and how all five senses are affected by the
presence or absence of nature.

Week 3: Reflection- Think about the experience and the impact of nature on an
environment/space. What natural interventions could be made in some of the spaces that
appear primarily manmade? How did the space make you feel? What changes would you
make to the space?

4

Entropy Cornerstone (3-5)
Week 4: Final Project

As a final project, create a collaborative earthwork that demonstrates an understanding of site-specific
art and open the door to observe changes in the work over time. Choose a site outside if possible.
(Inside is an option if needed).
Develop a plan for the work and then document the changes in the work over the days following
installation through observational drawing and writing about the changes due to wind, rain and other
natural consequences. (For projects inside, you can facilitate man made wind or rain and observe the
consequences). Use photos and/or drawings as documentation.
Write a final explanation of decisions made to build the art, where it was placed, observations along the
way, and final observations.
You should be able to explain:
● Why you chose the site in which the work was installed
● Why you chose to use the materials included
● How you imagine your work will change over time
● How your work does change over time due to weather and/or material choices
Week 4: Create art out of nature or found object, observe how it changes over time.
Write and draw your plan for the artwork. Include materials, choice of location, and initial thoughts
about what changes will happen to the item based on natural occurrences of weather.
The Plan:
Drawing:
Materials-

Placement-

Hypothesis of change due to weather-

5

Entropy Cornerstone (3-5)
Written Observations:

Drawings:

Day 1-

Day 2-

Day 3-

Day 4-
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Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)

Week 1 - Task 1

Search for Sounds
What can you hear when you are sitting at home?
Can you identify some sounds?
How many types of sounds can you find in your
home?
Please make notes of the sounds you find below:

pg. 1

Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)
Week 1 - Task 2

Explore & Create Sounds
How many types of sound can you CREATE with the
objects around you?
Can you create at least 5 different sound?
Please make notes of the sounds you create below:

pg. 2

Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)
Week 2 - Task 1

Create Sounds with Beats
With the sounds you found and create in the
previous activity, make a beat!
If you have learned rhythms at school, can you
re-create some of them?
How many different patterns can you create with
different objects?
Describe the beats you create below
(Fast, slow, loud, soft, high, low):

pg. 3

Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)
Week 2 - Task 2

Make Homemade Music Instruments
Work with your guardians to make a homemade music
instrument with the objects in your house.
Don’t forget to decorate your instrument!

What did you make? Draw a picture of your instrument:

pg. 4

Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)
Week 3 - Task 1

Make Music with Kitchenware
Option 1:
Water Glasses
(If you have no access to water glasses, please see option 2)

With the help of your guardians, learn about
resonance and make water glass music with glasses and
water. A wine glass resonates at a specific pitch or
note. You can change the pitch that you hear
by adjusting the amount of water in the glass. You can
even use the vibrations to move an object!

Can you make sound with the
glasses?
pg. 5

Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)
Week 3 - Task 1

Make Music with Kitchenware
Option 2:
Bowls or other kitchenware
Experiment with the bowls or pots with different
levels of water.You can use a metal fork or chopsticks
to play it like a percussion instrument or drum.
Explore different ways that you can make sound with
different objects and try to create different pitches!

Can you make music with different kitchenware?
pg. 6

Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)
Week 3 - Task 2

Concert Time!
You can put together a performance with your
family with all the sounds you learned how to
create, with the homemade instrument you made,
and with the beats you create. Show time!
What is your concert experience like?
Feel free to draw or write it down.

pg. 7

Name:
Grade:

Date:

MUSIC MAKING WITH DAILY OBJECTS
(Grade PK – 2/ 3 - 5)

You've finished this unit!
Good job!

Turn in your assignment!
Submit a photo of DIY instrument or a video of
your performance to your teacher
(1) via email (ask your parents to help)
or (2) bring your DIY instrument to your teacher
when school resumes.

pg. 8

(name of your school)

_____________________________________________________
(your name)

Dear Students & Families,
This project is an opportunity to practice key concepts and vocabulary from your World Language class.
Students can complete the project at their own pace over the span of a few weeks.
Assignment:
Your class is getting a new student who is fluent in the language you are learning in your World
Language class, but speaks very little English. Your job is to help them get oriented to their new school
and community. Create a short graphic novel that helps them understand what a typical school day
looks like, and places they should visit in your community.
Suggested Pacing:
Week 1: Plan your graphic novel on page 3. Use pages 11-14 as resource.
Week 2: Create a first draft of your graphic novel on pages 4-6 (or create your own template). Use
page 3 as resource.
Week 3: Create your final draft of the graphic novel on pages 7-10 (or create your own template).
Expectations:
Your graphic novel should demonstrate the following:
Communicate information on very familiar topics using a variety of words, phrases, and
sentences that have been practiced and memorized;
Use a minimum of 10 vocabulary words and/or phrases in target language;
Use drawings to support your ideas.
Optional Extension Activities:
Additional web-based practice opportunities included on page 15 (technology required).
Creativity is encouraged!
Sincerely,
The DCPS World Language Team

This assignment is based on the following World Langauge Standards:
• JI.1.3 Identify people and objects based on visual cues, props and prompts.
• JIP.2.4 Describe self, others and objects in the immediate environment.
• JP.2.2 Reproduce short memorized phrases for classroom activities and beyond.
District of Columbia Public Schools

World Language Grades 3-5
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WEEK 1: PLAN The first step in creating a short graphic novel to orient a new student to your school
and community is to plan what information you want to include. Use the graphic organizer below to
help you plan.
Imagine you are starting school in a different
country where you don’t speak the language.
What would you want to know about the school
day?
Your notes below can be in English
Example: daily schedule is math, science,
lunch… Wednesday we have art, Tuesday PE…

Where should they visit in the community? Who
would you want them to meet?
Your notes below can be in English
Example: library open on Satuday, next to
the big playground

District of Columbia Public Schools

What words and phrases you can use in the target
language to convey this information? Use the
Vocabulary Flashcards on pages 11-13 as a
resource.
Your notes below should be in the World Language
you are studying

What words and phrases you can use in the target
language to convey this information?
Your notes below should be in the World Language
you are studying
Use the Vocabulary Flashcards on pages 14 as a
resource.

World Language Grades 3-5
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WEEK 2: DRAFT Using a pencil, your notes on page 3, and the template below, map out your grapic
novel. This is intended to be a rough draft. If you prefer, you can create your own template!

District of Columbia Public Schools

World Language Grades 3-5
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WEEK 3: FINALIZE Create the final project! You can either revise your draft from previous pages, or
create a final draft using the templates below or using your own template. If desired, add color!
Remember, your final project should:
Use a variety of words, phrases, and sentences
Use a minimum of 10 vocabulary words and/or phrases in target language
Use drawings to support ideas

District of Columbia Public Schools

World Language Grades 3-5
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cafeteria
Chinese: 自助餐廳 (zìzhù canting)
French: cafétéria
Spanish: cafetería
David R. Frazier / Photo Researchers / Universal Images Group Rights
Managed / For Education Use Only

playground
Chinese: 操場 (cāochǎng)
French: terrain de jeux
Spanish: patio de recreo
NORIYUKI KATAYAMA / SEBUN PHOTO / amanaimages / Universal
Images Group Rights Managed / For Education Use Only

library
Chinese: 圖書館 (túshū guǎn)
French: bibliothèque
Spanish: biblioteca
Lawrence Migdale / Photo Researchers / Universal Images Group Rights
Managed / For Education Use Only

health room
Chinese: 医务室 (yīwù shì)
French: infirmerie
Spanish: enfermería
Superstock / Universal Images Group Rights Managed / For Education
Use Only
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office
Chinese: 办公室 (bàngōngshì)
French: bureau
Spanish: oficina
Edmund Sumner / View Pictures/ Universal Images Group Rights
Managed / For Education Use Only

gymnasium
Chinese: 健身房 (jiànshēnfáng)
French: gymnase
Spanish: gimnasio
Anthony Weller / View Pictures/ Universal Images Group Rights
Managed / For Education Use Only

classroom
Chinese: 課堂 (kètáng)
French: salle de cours
Spanish: salón de clases
SHIGEKI FUJIWARA / SEBUN PHOTO / amanaimages / Universal Images
Group Rights Managed / For Education Use Only
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mother; baby girl; sister
Chinese:

母親; 女嬰; 妹妹
(mǔqīn; nǚ yīng; mèimei)

French: mère; petite fille; sœur
Spanish: madre; bebita; hermana
father; baby boy; brother
Chinese:

父亲; 男婴; 哥哥
(fùqīn; nán yīng gēgē)

French: père; bébé garçon; frère
FAYE NORMAN / SCIENCE PHOTO LIBRARY / Universal Images Group
Rights Managed / For Education Use Only

Spanish: padre; bebé; hermano
grandmother; aunt
Chinese: 祖母; 姑妈
(zǔmǔ; gūmā)
French: grand-mère; tante

Rolf Bruderer / Blend / Learning Pictures / Universal Images Group
Rights Managed / For Education Use Only

Spanish: abuela; tía
grandfather; uncle
Chinese:

祖父; 叔叔
(zǔfù; shūshu)

French: grand-père; oncle
Spanish: abuelo; tío
cousins
Chinese:

表亲 (biǎoqīn)

French: les cousins
Spanish: primos/primas

District of Columbia Public Schools
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grocery store; cashier
Chinese:

杂货店; 出纳员
(záhuò diàn; chūnà yuan)

French: épicerie; la caissière
Andersen Ross / Blend / Learning Pictures / Universal Images Group
Rights Managed / For Education Use Only

Spanish: tienda; cajero

library; librarian
Chinese: 图书馆; 馆员
(túshū guǎn; guǎn yuan)
Andersen Ross / Blend / Learning Pictures / Universal Images Group
Rights Managed / For Education Use Only

French: bibliothèque; bibliothécaire
Spanish: biblioteca; bibliotecario
restaurant; waitress
Chinese:

餐厅; 女服务员

(cāntīng; nǚ fúwùyuán)
French: restaurant; serveuse
Jeffrey Greenberg / Photo Researchers / Universal Images Group Rights
Managed / For Education Use Only

Spanish: restaurante; camarera
park; playground
Chinese: 公园; 操场
(gōngyuán; cāochǎng)
French: parc; terrain de jeux
Spanish: parque; patio de recreo
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https://try.explorebrainpop.com/pruebabrainpop

https://try.explorebrainpop.com/essayezbrainpop

Free trial available to access lessons
about a range of topics in Spanish.

Free trial available to access lessons
about a range of topics in French.

Free language-learning website and
mobile app with multiple languages
available including Chinese, French and
Spanish.
www.duolingo.com
Families can sign up for a free one
month trial and get access to leveled
books in Chinese, French and Spanish.
www.getepic.com

District of Columbia Public Schools

World Language Grades 3-5

15

Activity Log 3-5

Subject: Physical Education
Title: Activity Log
Grade: PE
Standards
Demonstrates the knowledge and skills to achieve and maintain a health-enhancing level of
physical activity and fitness

3

Essential Question
How can I stay physically active for at least 60 minutes a day when I don’t have school?

Rationale
It is important for students to be active for at least 60 minutes a day not only to improve physical
health, but also improved thinking, learning and judgement skills.

Tasks
Engage in physical activity for at least 60 minutes per day and choose someone to be your
activity buddy.
1. Log the activity by filling in the heart according to the amount of physical activity you do each
day. 15 minutes=1/4 filled, 30 minutes=1/2 filled 45 minutes=3/4 filled 1 hour= fully filled
2. Reflect on the muscles you use when participating in these activities. Write at least a one
paragraph essay describing your weekly physical activities, and make connections to the health
related benefits, and your muscular and skeletal system usage.
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7-Day Physical Activity Log
Day 1, Activities:

Day 2, Activities:

Day 3, Activities:

Day 4, Activities:

Day 5, Activities:

Day 6, Activities:

Day 7, Activities:

Activity Log Essay
Directions: Write at least a one paragraph essay describing your weekly physical activities, while making
connections to the health-related benefits, and your muscular and skeletal system usage.

Emergency Preparedness

Subject: Health Education
Title: Emergency Preparedness
Grade: 3-5
Standards
1, 3

Students will comprehend concepts related to health promotion and disease prevention to
enhance health
Students will demonstrate the ability to access valid information and products and services to
enhance health

Essential Question
How can I ensure my family is prepared for the COVID-19 virus outbreak?

Rationale
It is important that families that are quarantined have food, supplies and stay as healthy as possible in
order to optimize your immune system in order to fight off sickness and disease.

Tasks
Create a plan for your family to have well balanced meals and access to hygienic supplies for a two-week
period.
1. Inventory your family’s hygiene supplies like soap, toilet paper and laundry detergent.
2. Inventory your family’s vegetables and fruits and determine their shelf life
3. Log your family’s food intake for one day.
4. Estimate how much soap, toilet paper and laundry detergent that your family uses in one week
and create a list of necessary supplies to reduce the spread of germs
5. Create a meal plan for two-weeks and ensure that your meals are well-balanced with green,
orange and yellow vegetables, protein, whole grains and fruits.
6. Share with your family your plan and the importance of practicing good hygiene habits and eating
a well-balanced diet
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Emergency Preparedness

Date

Item
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